Syed Ahsan Ali & Syed Maratib Ali
School of Education
-

s
== _1;}

A
g
\

. -' é\g ,(“
S e

,_ 2 M

ISS‘\UE VI‘\ SI:RINQ 2022¢



Tabl e of Content

De a¥n Meet theFacul ty Practicum
Message Edi torialpot || g hShowcase
Team Conference
2022
An Over vi @paEds Far e @eé R pTrips 2021-2022

of a Couple of
Practicum
Projects

Feat ur e: Alumni St udent Reflective
Execut i v eFeature Ac_hievementBﬂDg
MPhil ELM Li Beyond
2023 Ac adami
Submi s s iAdvioeColumn SOE Tal k MyFood
by MPhi l Roundup Journeyat
EEL®O 2 3 LUMS
The Host ePoetryd Phot o dWa IYearbook
Di ar i es Student MPhi | EL M2022

Submissions 2022



Dea® Message
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agents in their wider communities.
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MEET THE EDITORIAL TEAM

Nai mal Sohai l
Edi t or & Studen
MP hi | ED®S3

We, the MPhil ELM cohort of 2023, saw the ebb

and flow of COVID gradually settle down, cases

got contained, and restrictions lifted enough for

life to return to how we knew it. This edition of

S O E |Jsstuju alludes to the return of normalcy in

all our lives after mass devastation, with the

prayer that all will be uphill from here. After all,

we are people who manifest festivities out of the

mundane and celebrate life as it deserves: in

colour and humour , over tea and food, and in
perseverance and magnanimity. This edition of

the digest has been carefully curated to be

personable as well as educational. It intends to
communicate our stories 6 of the people of SOE

0 and their journeys. This is merely a slice of all

the achievements accredited to my faculty and

peers. Yet it is aptly representative of all we

must be proud of and hopeful for. To my peers:

always know that SOE will ever remember us as
ychangemakers)| who entered i t]
must live the part wherever we may go. | do hope
that in the grand scheme of things, we keep
running into each other again and again once we
have all graduated. So, see you on the other side:
i n Pakistan]s diverse field o]
struggle for reform.




Life has funny ways of
reminding you to stay
connected to what you are
passionate about. Working on
Justuju Newsletter and as a
Research Assistant in the
Marketing Department at SOE
allowed me to strengthen my
marketing abilities and apply
them in the Education sector.

Ayesha Noor, MPhil ELM 2023
Editor & RA at SOE
Marketing Department
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Faculty Spotlight 6 Dr. Shazia Awan

Dr. Awan is an educational
practitioner and a professional
development consultant, working at
both the national and international
level, with a solid background in
equity, diversity, inclusion, and access
in education. She is excited to share
her work of over twenty years in the
UAE, Canada, and Latin America and
contribute to the great work that the
LUMS School of Education is doing in
reforming the education system of
Pakistan.

Q1. What influences proved most crucial in shaping your career?

My career has been a whirlwind of unconventional career paths and turns,
and it is fluid an d keeps shaping itself. My desire for personal growth, the
passionto contribute, and my excitement to share what | have learned have
proved crucial in my career. My 20 years of work outside Pakistan, in the
UAE, then later in Canada, and from there to dif ferent parts of the world
have impacted how | perceived education in general and teaching and
learning in particular. When my teaching and work as an educational
developer and a professional development scholar took a turn from the
owhat 6 of khow, vhe eea changetstarted to happen. And this
turn brought me to where | am today.

Q2. Could you share a little about your areas of research?

Moving on from what | have done in the past i.e., a focus on the teacher
and the student, | would like to zoom in on the nucleus of the profession
and explore what is good teaching; how is it done; how is it being done in
other contexts both locally and internationally; how these differences and

nexuses can inform policy and transformation in teacher education in
Pakistan? Basically, | would like to take the focus off from the teacher and

place it back on the profession, i.e., teaching and learning. Therefore,
teacher education, scholarship of teaching, creating a concept of what it
takes to be a teacher, and then looking into their relationship with
educational policy thro ugh comparative education are what my areas of
research will be. Having said this, | would like to explore these ideas
through collaboration with other researchers and work to co -create a
culture of Scholarship of Teaching and Learning (SoTL).
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Q3. What are your expectations for the course , Teacher Education:

Comparative & Critical Perspectives, that you will offer for MPhil ELM
students?

Even before joining SOE, | was intrigued by MPhil ELM because of the
interdisciplinarity, diversity of ideas, the expecte d impact, and accessibility
of the program. | have been fortunate to have been given time to plan the
course. | have been thinking about a number of ideas for my course and
came down to focus on a course that will be a converging point for my
research, MPhi | st udent s0 ¢ oQ@Eliscontrilrutng towatde
the enhancement of the quality of education in Pakistan. Because of my
focus on teacher education and its impact on educational policy, my
course, Teacher Education: Comparative & Critical Perspectives, will help
students understand how they can help policymakers, educationists,
organizations, and individuals create an effective alignment between
educational policies and practices. | expect to generate interest in new
graduates to think about how teacher education lies at the heart of
education policy and can transform the educational map of a country, one
student at a time, one school at a time, and one community at a time.

Q 4. What are your aspirations for your students?

Ah! This is a great quedtion. | think before what | hope for my students, it is
important for me to create an open, conducive, and fertile learning
environment for them where they can see themselves growing. | hope | can
help my students have agency in what we will co -create through the
coursework. | would like my students to, then, create agency for
individuals and groups they will work with. | hope that my course, my
classroom, and the course delivery reflect the diversity and interests of my
students. If | am being selfish, | would like them to think about evidence -
based teacher education as the basis for transformation in educational
policy. | am planning the course for them thoughtfully and purposefully,
and | am hoping they do the same, i.e., think purposefully and

thoughtful ly in what they do or propose.

Q 5. How has your experience been working with the LUMS Learning
Institute ( LLI) so far?

My experience at LUMS in general and with the SOE and the LUMS
Learning Institute so far has been nothing short of excitement. Speaking of
LLI, it has the potential to offer endless possibilities in the enhancement of
teaching and learning not only at LUMS but for the broader community in
Lahore, Punjab, and Pakistan. LLI offers a gred learning environment, and
| think the way we are working, i.e., from looking inward to outward
purposefully and thoughtfully, LLI will mark its place in LUMS and
nationwide. | have a wonderful team to work with and a great

environment to work in.
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SOB First Practi cum S&donwcEvseen

Reme mber

By Hadiya Asi ®,02MPhi | ELM

The 1st Practicum Showcase Conference at the Syed Ahsan Ali
and Syed Maratib Ali School of Education (SOE) brought together
over 350students, alumni, academics, heads of eminent
universities, schools, NGOs, and education experts on April 28,
2022 The MPhil Education Leadership and Management classes
of 202Q 2021, and 2022presented their capstone research projects,
which were the culmination of two years of learning and hard
work. The projects were displayed through exciting gallery
presentations and engaging panel discussions. Spearheaded by
the Office for Partnerships in collaboration with partner
organizations, faculty, students, and other SOE departments, the
Conference was a huge success.

SOEs partner organizations including PMIU, Beaconhouse
School System, The City School, Lahore Grammar School, Oasis
School for Autism, Deaf Reach, SABAQ,Kawish, Al-Beruni
International School, Door of Awareness, Akhuwat ,
SICAS/Salamat Schools,Maktab, Bunyad, Damen, The Trust
School, TEVTA, The Citizens Foundation, Crescent Schools,
Teach For Pakistan,ldara-e-Taleem-o-Aagahi, Allied Schools,
SanjanNagar, JadeedDastgir Ideal High School, Ala -ud-Din
Academy, SED, and Agha Khan University were among those
who attended.

Other eminent organizations, including Alif, Cedar School
System, LACAS, Learning Alliance, Out-Class, Leas Workshop,
Kinnaird College for Women, The Learning Hub, Lahore College
for Women, Noon Academy, Forman Christian College, and
SOAR STEM Schools, also fully participated in the event.
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Startups like Parwaz-e-Umeed, Jugnu, Musicate, Tabeer
Academy, and One Earth Toys displayed the necessity of
creative interventions to boost learning and enhance capacity
building.

BaelaRaza Jamil, CEO ofldara-e-Taleem-o-Aagahi, while
sharing her views, said: olt i
students here and passion only becomes meaningful when

there is learning. The decision-makers in Pakistan need to
understand that this one investment that they have kept on
dodging for the past 75 years in education is a fundamental
buil ding block of any nationds
this kind of energy that | see here is replicated in other places

as well .o

The Conference concluded with the inspiring remarks by Dr.
Faisal Bari, Dean of SOE, who encouraged and invited all
individuals involved in the education sector to implement
interventions, independently, or in partnership with SOE,
and participate in the nascent stages of change sweeping
through the nation.
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Excerpt From an Alumni Practicum Thesis

By Huda Fatima, Shahla Hameed, Summaiya Zohaib, Waqgas Manzoor,
MPhil ELM 2020

Family -School Partnership in a Rural Context

Our study explored the dimensions to strengthen school -
community relationships in Sohan Singh Wala Trust School in
Punjab through parental engagement amid a range of socio-
cultural constraints. A total sample of 100 parent participants was
selected acrosssix villages, among whom 90 participated in the
survey, while 69 participated in the Focus Group Discussions
(FGDs). These six villages fulfilled our criteria to understand the
involvement of parents with the school and the relationship
between them.

We went into the field to explore and test our assumptions on

why parents exhibit | ess intert
why they do not visit schools frequently to know about their
childrends progress. But as we

differ ent villages surrounding Sohan Singh Wala, a different
picture emerged in our minds. Parents were not only interested
and concerned about their chil
well -informed about their academic progress. Not only that, but
most of them were also willing to extend their engagement with
the school by collaborating in different ways. Their
acknowledgement of schools' free-of-cost education, food, and
availability of other resources was clear and exhibited their
inclination towards contrib uting to the schools. However, there
were a few parents, specifically at Sohan Singh Wala village, who
displayed their grievance for the school for not serving its

purpose as their child could not clear the admission process.
While admittedly, posingquesti ons about t he ¢
involvement in decision -making and collaboration with the

school took some time to make them understand, as they were
novices to these concepts. Despite that, we withessed a slight shif
I n some parentso t hi nokrivisitg. Paaemtd
with lower levels of engagement with the school and their
children's learning realized the significance of being involved by
drawing a comparison with their more engaged counterparts.
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Although themes such as early marriage and ethnic variations
emerged during our focus groups that might influence parental
engagement with the school an
are beyond the scope of our st
of engagement entails a series of deficits, sub as their inability to
read and write, which makes them feel intimidated while
conversing with teachers and school management. Secondly, theil
daily routine poses another challenge in engaging with the school
and their chil dr enos okingafterrcattle gt
home, preparing food for family members, to working in fields,
there is little time | eft for
| earning, as per the schtllepl 0s
consider punctuality, nourishment, and cleanliness of ¢ hildren as
the fulfilment of their responsibilities as parents. Adding to the
difficulty is the distance between home and school, which results
in lower parental attendance in school.

Similarly, the challenges faced by teachers cannot be ignoredas
well. Most of them hailed from a city 45 km away from the rural
community. This rural -urban contrast makes it difficult for
teachers to create a collaborative environment during their
meetings with parents. These meetups are mostly one-way
communicatio n where teachers update parents about the
academic progress and share concerns if students are not doing
well. Parents trust teachers and take their suggestions seriously.
Secondly, the workload and daily routine of the teachers gives
them little opportuni ty to develop a collaborative relationship
with parents, as PTMs are the only source of their engagement.



Our analysis of different research studies showed that family -
school partnership (FSP) is the most appropriate means to
strengthen the relationship between family/parents and the
school. In the rural context, local teachers provide a unique
opportunity for the school to connect with the parents/families
within the community. We found out through our field
experiences with teachers that local female teabers have a good
rapport with the parents, especially mothers, and they have
known these community members for a long time, and there is a
mutual trust between them. Therefore, we emphasized using
teachers, especially local teachers, as pivotal to developng an
FSP. Parents expressed happiness and a surge of confidence sinc
teachers came to their houses to engage with them. This is
because parents felt that if teachers could visit them, they could
make a similar effort for the teachers.

The rural context of Sohan Singh Wala Trust School presented a
unique set of demographics and circumstances. Therefore, it was
Imperative to see how a family -school partnership intervention,
like the one proposed by us, would play out. For this purpose, we
piloted the interv ention for a week in three villages. Therefore, we
chose those villages that accounted for the most and least
participation in the FGDs. We were able to pilot two sessions of
the family/parent -teacher engagement activities.

We wanted to see what challengesa partnership action team
could face while conducting such parent -teacher engagement
activities. We also wanted to see how parents would participate
and respond during such activities.

As this was the first time such an intervention was taking place in
these villages, we were already cognizant of potential limitations
and challenges. Day One of the first week's sessions was
primarily conducted by our research team, whereas the sessions
to follow were mainly conducted by teachers with some
assistance from our side,



We initiated the session with an icebreaker where teachers and
mothers were paired together, and they had to share a few things
about each other with the rest. The second prompt encouraged
participants to discuss the goal of educating their chil dren
amongst their pairs and choose one of the given pictures that are
most relevant to their thoughts. Later, they had to share their
responses with the rest. One mother expressed her desire for her
kids to get the degree she did not get. Another mother explained
that kids should be allowed to become what they want instead of
parents projecting their opinions. To take the discussion further,
they were asked to discuss in pairs which person they considered
most instrumental in fulfilling their respective go als. The
responses from parents and teachers displayed significant
variation. Teachers considered mothers the most important
person, while mothers indicated that male members played a
huge role in fulfilling their
the father or grandfather.

Winding up the session, we asked the participants to share if they
had learnt any new things about each other in the discussion or
was there any opinion that they agreed with through the

activities. One of the female participants appreciated all the
efforts in conducting this Family -School Partnership session and
expressed her desire to see her children become teachers like
these teachers.

It was important to know how teachers felt throughout the

process of conducting the sessions of Family-School Partnership.
After each session, participant teachers were asked to reflect on
their experiences. We raised questions such as: What were your
expectations before the session? How was your experience during
the session? A female tacher expressed that this was her first
experience engaging with the community, and it helped her
understand their issues. Most teachers realized that parents in
different settlements were aware of their responsibilities toward s
their chil dr adsohsol Eheyatsaconsidered these
sessions an effective form of communication. Moreso, male
teachers felt the same way while interacting with male parents. A

mal e mentioned, 0l have obser\
were not educated, regret and were sad about themselves and
decl ared that they wil/ educat

and community people believed that these get-togethers would
help them strengthen bonds among home, community, and
school and should be conducted regularly.

13



All this indicated the need to establish connections between
teachers and parents beyond the classroom. To address all such
constraints, we proposed the Family School Partnership Action
Plan (FSPAP) & a theory of change, which aimed to provide an
alternate space where teachers engage with parents through a

representative team to strengthen the relationship between
families and school.




Op-Ed
By Hadia Shaukat , MPhil ELM 2022

The writer is a teacher trainer and a fresh graduate of MPhil
Education Leadership and Management at LUMS.

Teacher Training: An Educational Emergency

Saadia has been teaching science to grade eight students at a
government school in the outskirts of Lahore for the past fifteen ye
Every day, she enters the class and starts teaching, and the stude
busy taking notes. No questions are asked nanghisconceptions are
addressed. When her lecture ends, Saadia writes a few questions
board and expects students to answer them in their notebooks. Th
rings, copies are collected, and she leaves. The next day, the sam
repeats. During aliscussion with her colleagues, she talks about he
struggles as a teacher. She refers to the work overload, a large stt
body, insufficient resources, and poor training as major impedimer
her performance. In the last few ye&aadiahas only attnded one
training session, which she found generic with little relevance to he
subject. She wants to improve her teaching practices, but she que
how?

This is not surprising. Saadia is just one of the 800,000 teachers
employed in government schools across Pakistan who struggle
with delivering student -centered lessons. One of the major
reasons is the lack of good quality teacher training in this country.
According to a 2018survey by Alif Ailaan, an educational reform
NGO, around 43% of the teachers lelonging to the public sector
did not receive a single training session from 2013-2018 Even the

ones who have attended training like Saadia have been
unsuccessful in improving their teaching practices. Given the

frequent school closures due to COVID -19 and increasing
learning losses that are now being widely documented at the
school level, teacher training needsimmediate attention from the
education departments of respective provinces. Moreover, with
the introduction of the Single National Curri culum (SNC), which
has been criticized for being overloaded with content, there is a
significant risk of further deterioration of student learning if
appropriate measures for the professional development of
teachers are not taken.



The link between student learning, teacher quality, and training
has been widely reported by researchers who study education.
Yet, a quick review of the developments in teacher education in
Pakistan suggests that despite some increase in the quantity of
teacher training in stitution s, there has been no improvement in
student learning. Moreover, recent ASER reports have linked
poor student learning outcomes in public sector education to poor
guality teaching practices. One of the main reasons is the
adoption of traditional ap proachesin teacher education
programmes that fail to cater to teacher needs according to their
diverse school contexts, varied student bodies, and availability of
resources. They lack relevance to the local context of teachers ani
are generic in nature. Moreover, the curriculum of these
programs focuseson theoretical knowledge, instead of
inculcating reflective practice through action research and
collaborative learning.

In addition to these issues with current teacher training
programs, the funding constr aints faced by the education
departments, and the reliance on donor-funded projects, create a
desperate need for more innovative and cost-effective solutions
for professional development of teachers. Technology can be a
game-changer in this regard. Online resources for training
teachers seem like a promising avenue but issues of access to
technology need to be dealt with so that more teachers can acces:
these platforms. Provincial governments are already investing
money in introducing tablets and ¢ omputers to public schools,
opening an opportunity for teachers to directly access high
guality materials through the internet.

Due to COVID -19, some organizations in the development sector
have already created online portals for teacher training and

provid e access to highquality learning materials for both
students and teachers at a minimum monthly cost. Education

departments can collaborate with these organizations in
increasing access to technology for training teachers andcurating
online professional development programs.



Such public-private partnerships have already proven to be a
successful model in Pakistan in addressing educational challenge:
involving out -of-school children. Government, private, and
development organizations can collaborate on creating online
content for teachers, which can be accessed anywhere. The focus
thus needs to shift from training teachers at specialized
institutions to bringing professional development closer to

schools and classrooms. Policymakersneed to urgently tap in to
education technology tools to train teachers so that learning losse:
created by COVID-19 are not further exacerbated.

Moreover, there is a need to study, understand and analyse the
factors in the wider socio-cultural and economic context that
hamper the effectiveness of teacher training programs. In the
research on teacher effectivenessfactors such asthe role of
teacher biography, values, status, and identity are greatly
acknowledged because oftheir impact on teacher motivation,
performance, and student learning. Some research exists on how
teachersd conception of their
classroom practices in Pakistan. However, little work is done to
understand, in detail, the effect of these factors on teacher quality
and the effectiveness of teachertraining programs. In -depth
gualitative research through ethnographies and case studies is
required to understand the issues in a wider socio-cultural
context that act as deterrents in the professional development of
teachers. Private and public academicresearch institutions can
play a part in conducting these studies with the help of
government support.

There are no quick fixes to improving teacher quality and training
in Pakistan. Collaboration is required at the government,
provincial, institutional, and individual levels to develop systems
that ensure that teachers are provided the right support in terms
of training and resources. The use of technology and further
research in understanding the socio-cultural factors that affect
teacherscan be fruitful and caninform future training initiatives,
including online training. With the changing nature of learning
and assessments due to COVID19 and the introduction of SNC,
heavy demands are placed on teachers to adapt to new curricula
and modes of teaching. The question is, will we support our
teachers or leave them to struggle alone like before?

17



Op-Ed

By Maham Abid , M Phil ELM 2022

The Voiceless Disabilities in Our Classrooms

Disability is when you are unable to have a voice, andability is
when you, eventually, make yourself heard. Voices of mutual
interest, representation, and recognition can change the status of i
disability and, thereof, the position of a differently -abled
individual. In our case, it is the mental health -related disabilities.
This opinion piece will address some concerns to give voice to the
mental health-related disabilities in a classroom.

We are growing as a sogety, so | hope there is hope for
disabilities to get noticed d the disabilities with no physical traces
but heavy bearings on oneds me
inclusion of physically differently -abled people. Unfortunately,
we have not evolved enough as a society to discourse on the
diversity within the word od4 ¢
related disabilities. Sanderson and Andrews (2002) enlist mental
disorders in their study that can be independently associated with
psychiatric disabil ities, namely, depression, panic disorder,
agoraphobia, social phobia, generalised anxiety disorder, alcohol
dependence, and drug dependence. The list may not be an
exhaustive one, but it signifies a wide array of forms the mental
iliness can take. Imagine the vulnerability, which comes with
feeling unwell and not finding an acceptable reason for that. To
answer some challenges:




n

i
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Why can students in a mainstream classroom not
accommodate students with diverse needs?Our
education system has special educatia limited to
special ed. schools to accommodate disabilities.
Therefore, mainstream school students never learn to
co-exist with differently -abled individuals because of
this ability -grouping. It reinforces the idea that the
segregation of mainstream and special needs students
is ideal for the smooth functioning of a school system.
This goes on outside the school as well.Despite all the
treatments, medication, and therapy work to integrate
such cases into societyit is not easy to bewell -
integrated at the end of the day. All because there are
no spaces for such individuals, especially in schools,
where the process of socialization officially begins.

Why are mainstream students not equipped to work
with students with mental health -related disabilities?
The answer is again straightforward. Mental health -
related disabilities are hardly recognized as significant
effectors on the functionality of our lives. The mentally,
emotionally, and psychologically at -risk students are
pushed into the mainstream but with little
consideration for their wellbeing. This kind of grind
may work for some, but it is not always conducive for
everyone, mainly because our educational spaces are
not always prepared for them. However, schools have
started recruiti ng school psychologists or student

counsellors on campus, but thatis a privilege a few
receive d only those who can afford to attend these

institutions.



U But is an external form of support to a classroom
environment enough?We believe that working with o ne
individual - the problem child, would solve the
problem of all. However, the truth is that the child
himself/herself faces trouble existing within the
classroom. The classroom, its dynamics, and its
agencies are not acting in favour of the child, making
the classroom ecosystem problematic forhim/her .
Therefore, a form of support internal to the classroom,
such as teachers, peers, and lessons on emotional
wellbeing and awareness, stress management, etc., are
equally important here. We can get rid of labels this
way, too. Moreover, integrating children with diverse
needs in the social world is ever more convenient when
the whole ecosystem is at work accommodating their
disability. Their disability would not turn them into an
outcast that way.

U Do we need a specialschool for students with mental
health-related disabilities specifically? This also leads
us to debate whether there should be a mainstream
school for students with diverse needs. Indeed,
localizing and tailoring multi -tiered interventions
according to individual needs show positive results
(Farmer et al., 2016). However, the concern about their
Il ntegration I nto society
including them is still there. Efforts on both sides, the
individual and the society, are required to build
positive social relationships. Meanwhile, our school
systems should ideally be upgrading themselves to
incorporate the needs of students with mental health -
related disabilities. Similarly, some form of interaction,
e.g., via coursework, curricular/ co-curricul ar activities,
etc., among mainstream and special education students
should be held.

References

Farmer, T. W., Sutherland, K. S., Talbott, E., Brooks, D. S., Norwalk, K., & Huneke, M.
(2016). Special educators as intervention specialists: Dynamic systems and the
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behavioral disord ers. Journal of Emotional and Behavioral Disorders, 1-14.
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disability and relationship to diagnosis. Psychiatric Services, 80-86.
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LahoB6eNankana Sahi b
A rTip to GuJdawamsat han

By Zeinab Choudhry, MPhil ELM 2023

The MPhil ELM cohort of 2023 made a group visit to
Kartarpur , spent the day at the Gurdwara, and got to
interact with the Sikh pilgrims last November. It was a

day full of cultural exchange and learnings, quality time
with friends, infamous bus ride karaoke, chitchat, and
aesthetic photographs.

Gurdwara Darbar SahtiTho settle this

Kartarwas the two communities
constructed i n me moappoachdd a trusted
Guru Nanak. He i s asaint. He advised them to

prominent per sonal icoverthe uru's body
both Muslims and SiWithacloth, then remove
The Sikh communi ty it When thatclothwas
reveres him as t he ipulleddaak,dhe body had
and the Musl i ms s e edisgppeared and been

as a saint, which irsepwhayced with f
on22ad Dec e nmb539

the day of his passkilnfigg saai nt t hen
di spute ar ose amo n gthemgwivde these
communities. The items among the Sikhs
Muslims wanted t o bandMuslims;each

him according t o t hcemmunitythen
customs and tradi t ibyredcremated the cloth
whil e the Sikhs wa nanckflawers according to
carry out theirs. their own custo
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An Ode to EDU 512 Arts & Education

By Nai mal Sohai |l 20MPhi |l ELM
Most of wus joined the ®olRmageSaodifke
EDUB1IArts & Education, with |ittl
i n the Arts; we were met with a w
experience and |l eft with a hunger
| earnings into future pursuits an
di stinctive features of this cour
nature, where we were encouraged
by virtue of trips, which have | e
mi nds.

The first field trip was set up f
an introduction to the work of Dr
significance to the undArtygiagdth
CommunijtWe made a journey f MDamal U
Singh Mansion, nestled on the bus
hi storically built mansion has bo
time and a politically ignited fi
during the proa®eets of

The vacated restaurant, which was
within the walls of the mansi on,
by Dr. Batool as her studio and e
premise of her exhibition was to
community of practitioners who re
nei ghbour.holotdswas fascinating to
on display, such as the calligrap
cutouts, which had once been popu
promotions f-adrayolLddn ywood movi es
cutouts of famous actresses wer e
basement alon93|de a display of

crafted t he arti sans.
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One of t he standouts of t he exhi bi

|
staircase | eading to the top fl oor
moving text, seeming as i f one wert
words while ascending and debBrcendi
Bat ool gui ded us to stand at the t

make out what the Urdu text said.
some words and phr atQas dgpaucietas we
could not comprehend the context
how the texts wer e elxacsetrapnt se fA noinm
Hamzandlmr cAyyar The phrase | ment i
reflected the plightUnrfo)Ayhar whappe
of fered to sing for the prison gusce
needed to survive all Circumstance
t hought, as we stood there, asses:
was to revive our own forms of treé
artisans their due respect, as 1iInt

exhi bitio : .4_p/)-’Jé.muTa‘.L4
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Dr. Bag o®xhibition coi nclahldr evi t h
Literary Festiamlafnie&hlayheeent h
at tAlehamAats Centel8 hr @ h May

2022 So, we headed there and atte
tExpl oring I nnovations)whi ddir dtua °Pae
i nto all our | iterary sensibiliti
the different techniques used by
engaged with their tetmbsempgditcr ea
their words. The guest speakers |
Fari Naqvi , FaMeihma Rehman Faris, al
Shanawhs hagq 25



Next, was the trip my friends and | maade to the PakK |ea
House , which was a way for us to absorb the energies of

our most prominent writers by tracing their footsteps to

this petit yet historically large site. My friends |, project
revolved around the Progressive Writers |, Movement and

its implications on Urdu literature that is taught (or not)

in our schools, which they had to encapsulate in a

historiographic essay. This had become a captivating

conversation starter even beyond the classroom, so |

decided to accompany them on their trip. Once at our

destination, we sipped on their tea (no surprise), and yes:

there was something about it, which led us to politico -
philosophical discussion after a few sips, or perhaps we

had merely then woken up, our tiredness from the day Is
classes finally dissipating. Then, we went up, and

switched on the lights to discover their book collection,

which we admiringly glanced over before heading back

home.
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